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Tri Estu Hayuningtyas. X5213267. PENINGKATAN KEMAMPUAN 
MEMBEDAKAN BANGUN DATAR MELALUI PENDEKATAN 
CONTEXTUAL TEACHING AND LEARNING (CTL) PADA SISWA 
TUNAGRAHITA KELAS V SLB – C IMMANUEL TAHUN AJARAN 
2015/2016. Skripsi. Surakarta : Fakultas Keguruan dan Ilmu Pendidikan Universitas 
Sebelas Maret Surakarta, April 2016. 
Penelitian ini bertujuan untuk meningkatkan kemampuan membedakan 
bangun datar melalui pendekatan Contextual Teaching and Learning (CTL) pada 
siswa tunagrahita kelas V SLB – C Immanuel Semarang tahun 2015/2016.Subjek 
dalam penelitian ini adalah siswa – siswi tunagrahita kelas V SLB – C Immanuel 
Semarang yang berjumlah 4 orang. Penelitian ini merupakan Penelitian Tindakan 
Kelas yang dilaksanakan dalam dua siklus. Peneliti  memperoleh data melalui tes dan 
observasi. Tes tertulis  bentuk pilihan ganda. Analisis data yang digunakan adalah 
analisis statistik deskriptif.  
Berdasarkan hasil penelitian yang telah diuraikan, dapat disimpulkan bahwa 
pendekatan Contextual Teaching and Learning (CTL) dapat meningkatkan 
kemampuan membedakan bangun datar bagi tunagrahita. Pendekatan Contextual 
Teaching and Learning (CTL) ini dapat membantu siswa tunagrahita dalam 
memahami materi pembelajaran dengan cara memberikan gambaran sesuai dengan 
kondisi nyata siswa. 
 
Kata kunci :  Pendekatan Contextual Teaching and Learning (CTL), Kemampuan 





















Tri Estu Hayuningtyas. X5213267. THE IMPROVED OF DISTINGUISH 
ABILITY OF THE FLAT PROPERTIES TROUGH CONTEXTUAL 
TEACHING AND LEARNING  APPROACH (CTL) IN MENTALLY 
DISSABLED V GRADERS AT SLB - C IMMANUEL IN 2015/2016. Essay. 
Surakarta : Teacher Training and Education Faculty of Surakarta Sebelas Maret 
University. April 2016. 
This study aims to improve the ability to distinguish of the flat properties 
through Contextual Teaching and Learning  approach (CTL) in mentally disabled V 
graders at SLB - C Immanuel Semarang in 2015/2016. The subject in this study were 
mentally dissabled V graders at SLB - C Immanuel Semarang amounted to 4 people. 
This research is a classroom action research that is done in two cycles. The 
researcher obtained the data through the test methode and observation. The type of 
test used is a written multiple choice test. Analysis of the data used is descriptive 
statistical analysis.  
Based on the research that has been described, it can be concluded that 
Contextual Teaching and Learning  approach (CTL) can improve the ability to 
distinguish flat properties for mentally dissabled . Contextual Teaching and Learning 
approach (CTL) can help mentally dissabled understand learning materials by giving 
an overview in accordance with the real conditions of students. 
 
Key words : Contextual Teaching and Learning approach (CTL), The distinguish 




















Kenyataan meskipun buruk tetap kenyataan, khayalan meskipun indah tetap 
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